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This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2024 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St. Boniface RC Primary

	Number of pupils in school 
	237

	Proportion (%) of pupil premium eligible pupils
	49%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2022 -2025

	Date this statement was published
	10th November 2023

	Date on which it will be reviewed
	October  2024

	Statement authorised by
	Governing Body

	Pupil premium lead
	Stella Groarke 

	Governor / Trustee lead
	Victoria Davies 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£185,321

	Recovery premium funding allocation this academic year
	£4,314

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£189,635


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St. Boniface our mission statement is:
With Jesus in our hearts, we nurture each individual to reach their full potential.
We aspire for every member of our school family:
To learn and grow in a happy and safe place
To believe in themselves and be proud of who they are
To treat each other with kindness, love and acceptance.

Our intention is that all pupils make good progress and achieve high attainment across all subject areas. The focus for our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high achievers. 
Quality first teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. Research shows that this has the greatest impact on closing the disadvantaged attainment gap and at the same time benefit the non-disadvantaged children in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside process for their disadvantaged peers. 
Our approach will be responsive to the common challenges and individual needs, and rooted in accurate assessment of strengths and gaps in learning.
Common barriers to learning for disadvantaged children can be less support at home, poor language and communication skills, lack of confidence, complex issues leading to behavioural difficulties and attendance and punctuality issues. 
Many of our children have complex family situations that affect their capacity to flourish. The challenges are varied and there is no “one size fits all”.
Our ultimate objectives are:
· To narrow the attainment gap between disadvantaged and non-disadvantaged pupils. 
· For all disadvantaged pupils in school to make or exceed nationally expected progress rates.
· To support our children’s health and well-being to enable them to access learning at an appropriate level. 
The approaches we have adopted will complement each other to help children excel. To ensure they are effective we will: 
· Ensure disadvantaged pupils are challenged in the work that they are set. 
· Act early to intervene at the point need is identified
· Adopt a whole school approach in which staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Pupils working well-below that of their peers, in all areas on entry to school.  This is evident in monitoring throughout EYFS

	2
	Impoverished speech and language development is evident through discussions with pupils and observations of their spoken language and vocabulary.

	[bookmark: _Toc443397160]3
	Attendance. Our annual whole school attendance is improving and is inline with national average, however persistent absence and punctuality remains an issue for some disadvantaged pupils. 

	4
	Complex family issues which impact on emotional and social well-being.  
In the 2022-23 academic year we helped the families of xxxx children with emotional, practical or other support above and beyond our normal practice.

	5
	Narrow range of experiences.  Poverty impacts on the ability of families to provide activities and experiences that are easily available to others.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1 
Reduce the gap, caused by low starting points, between our pupils and pupils nationally
	By the end of KS2 disadvantaged pupils make better than expected progress from their starting points

	2. Improved oral language skills and vocabulary amongst disadvantaged pupils.
	Gaps in speech and language development are identified early and addressed effectively


	3. Improve attendance
To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Work closely with identified families to improve attendance to be at least in line with similar schools. For number of persistent absentee to be reduced. Last reliable (pre-COVID) data 2018-2019 persistent absentees (15%) = 11 pupils.
	
	Autumn ‘21
	July ‘22

	ALL (207)
	38 pupils (18%)
	25 pupils (11%)

	Non-D (85)
	8 pupils (9%)
	5 pupils  (2%)

	D pupils (122) 
	30 pupils (25)
	20 pupils (9%)




	4. Reduce the impact that complex family difficulties have on emotional and social well-being
	A range of therapeutic interventions (play therapy, well being workshops and small groups, counselling, forest school, talking and drawing therapy, iReach, SALT etc.) improves emotional and social well-being and mental health.  Before and after assessment tools show improved emotional and social well-being.

	5. Provide a wide range of engaging experiences and activities that open up wider opportunities.
	Pupils engage in experiences and activities that broaden their horizons and raise aspirations.  By the end of academic year 2023-2024 pupils are exposed to at least 4 enriching activities each year.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £90,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Developing high quality teaching, assessment and a curriculum which responds to the needs of pupils. 
We will undertake a review of the current teaching in reading, writing and maths across all Key Stages to ensure there is: 
· Consistency of approach to teaching
· Clarity of skills progression
· Exploration of propositional and procedural knowledge 
· The opportunity to build metacognitive skills
· Frequent opportunities for retrieval practice
· Focus on core skills- phonics, spelling, multiplication, handwriting. 
· Introduce the systematic use of gap analysis and QLA to support planning for effective learning
· Introduce strength and gap analysis.
	Evidence indicates that high quality teaching is the most important lever schools have to improve pupil attainment, including for disadvantaged pupils. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and the purposeful use of assessment. In some cases, this may include the selection of high-quality curriculum materials, or investment in the use of standardised assessments. Supporting resources:
· The EEF’s guidance reports offer practical, evidence-based advice to schools on a range of topics to support high quality teaching, such as improving literacy, maths, science and improving teacher feedback. The EEF Toolkit includes summaries of the best available evidence on approaches.
· Evidence Based Education’s Great Teaching Toolkit provides an accessible summary of high-quality evidence on components and routes to improve teacher effectiveness.
· Cognitive science approaches offer principles that hold promise for improving the quality of teaching. The EEF ‘Cognitive Science Approaches in the Classroom: A Review of the Evidence’ summarises the evidence for teachers.
	1 and 2






	Professional development on evidence-based approaches, for example feedback, metacognition, reading comprehension, phonics or mastery learning 

We will engage with targeted and specific CPD to develop our skills as teachers, engaging in learning around adaptive teaching which will have significant impact upon how we teach all subjects but especially reading, writing, maths, phonics
	Supporting continuous and sustained professional development (PD) on evidence-based classroom approaches is important to develop the practice of teachers in your setting. The content of PD should be based on the
best available evidence. Effective PD is likely to require a balanced approach that includes building knowledge, motivating teachers, developing teacher techniques, and embedding practice. Supporting resources:
· The EEF Toolkit and guidance reports.
· The EEF’s ‘Effective Professional Development’ guidance report offers support in designing and delivering PD and selecting external PD.
· The EEF has developed support tools to go alongside the ‘Effective Professional Development’ guidance, such as ‘Considering a balanced design’, and more here.
	1,2 and 3

	Mentoring and coaching 

We will engage in CPD to develop a coaching and reflective culture throughout the school for all staff.
We will introduce lesson study and reflection time to support this approach. 
New staff members will have a designated mentor
	A common form of support for teacher professional development is mentoring and/or coaching, particularly for early career teachers. Schools should carefully consider the mechanisms, for example, whether they are going to be adopting a mentoring or coaching approach. Supporting resources:
· The EEF guidance on ‘Effective Professional Development’ is accompanied by a poster to help consider the ‘Effective Mechanisms of PD’ - i.e. what are the essential elements that make mentoring or coaching more likely to be effective.
	1 and 2

	Technology and other resources focussed on supporting high quality teaching and learning.

We will use our assessment and tracking systems to support QLA and gap analysis to inform teaching. 
We will use digital wellbeing tracking systems to assess further barriers to learning which may be hidden. 
We will use a range of diagnostic materials to identify gaps in learning and specific needs. 
	Schools use technology in many ways and with a wide range of aims. These vary from seeking to change classroom practice directly, to others that support schools more broadly, for example by tracking pupil data. To improve learning, schools should consider the specific barriers technology is addressing, particularly for disadvantaged pupils, and use technology in a way that is informed by effective pedagogy. Supporting resources:
· The EEF’s ‘Using Digital Technology to Improve Learning’ offers the best evidence available and includes a number of practical examples of technology being used in ways which support improved teaching and learning.
· The EEF’s short summary of the ‘Remote Learning: Rapid Evidence Assessment’ presents the key findings from the report on strategies to support remote learning.

	1 and 2 



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £45,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Interventions to support language development, literacy, and numeracy
We will invest in effective deployment of support staff to deliver small group, targeted and 1:1 interventions for reading, maths, writing, phonics and speech and language.
	Pupils may require targeted academic support to assist language development, literacy, or numeracy. Interventions should be carefully linked to classroom teaching and matched to specific needs, whilst not inhibiting pupils’ access to the curriculum. Supporting resources:
· The EEF’s ‘Selecting Interventions’ tool offers evidence-informed guidance to select an apt programme.
· The EEF has dedicated web pages on effective approaches to support literacy and numeracy.
	1 and 2







	Activity and resources to meet the specific needs of disadvantaged pupils with SEND 
We will engage in CPD around adaptive teaching to ensure that we are meet the needs of pupils with SEND.
We will engage in CPD around specific issues, especially SEMH to support our teaching for disadvantaged pupils with SEND.
	Disadvantaged pupils with SEND have the greatest need for excellent teaching. Specific approaches to support these pupils may include explicit instruction, cognitive and metacognitive strategies, scaffolding, flexible grouping, and the targeted use of technology. Supporting resources:
The EEF guidance report on Special Educational Needs in Mainstream Schools includes 5 evidence- based recommendations to support pupils with SEND
	1 and 2

	One to one and small group tuition 

	Intensive individual support, either one to one or as a small group, can support pupil learning. This is most likely to be impactful if provided in addition to and explicitly linked with normal lessons. Schools should think carefully about implementation of tuition, including assessment of learning gaps, careful selection of curriculum content, ensuring those delivering tuition are well-prepared, and monitoring impact. Supporting resources:
· The EEF Toolkit has a strand on one to one tuition and small group tuition.
	1 and 2




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 50,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Supporting pupils’ social, emotional and behavioural needs 

We employ the services of a Family Liaison Officer to support and work with children in crisis or in complex situations. 

We will engage with wider professionals such as CARITAS and Play Therapists to support pupils with complex emotional and social needs. 

We will offer wellbeing workshops and small groups for pupils with complex needs. 

We will measure well being using pupil voice and a digital platform to monitor trends and intervene early. 
	Social and emotional skills support effective learning and are linked to positive outcomes later in life. Schools may consider whole-class approaches as well as targeted interventions, monitoring the impact of these choices carefully. Supporting resources:
· The EEF guidance report on Improving Social and Emotional Learning in Primary Schools includes 5 core competencies to be taught explicitly.
· The EEF guidance report on Improving Behaviour in Schools includes 6 recommendations to support evidence-informed decisions about behaviour strategies.
The EEF Toolkit has a strand on social and emotional learning and behaviour interventions
	

4

	Supporting attendance 
We will implement our revised attendance policy rigorously, working with parents, employing the services of an EWO, employing the services of the family liaison officer. 

We will undertake wider initiatives to support better attendance eg attendance raffle. 
	There are a range of approaches which aim to improve school attendance. Some parental communication approaches and targeted parental engagement interventions show promise in supporting pupil attendance. Supporting resources:
The EEF guidance report on ‘Working with Parents to Support Children’s Learning’ includes a focus on offering more intensive support, which can include approaches to support attendance
	3

	Extracurricular activities, including sports, outdoor activities, arts, culture and trips 
We will ensure that all children have access to a wide range of activities.  
Support for pupils who are unable to access trips for financial reasons.

	Extracurricular activities are an important part of education in its own right. These approaches may increase engagement in learning, but it is important to consider how increased engagement will be translated into improved teaching and learning. Supporting resources:
· The EEF Toolkit has a strand on arts participation.
	5

	Breakfast clubs and meal provision
	There is some evidence that providing free, universal, before-school breakfast clubs can benefit pupils, by preparing children for learning or supporting behaviour and school attendance. Supporting resources:
· The EEF has independently evaluated the Magic Breakfast programme.
	3

	Communicating with and supporting parents
We will employ the services of the Family Liaison Officer to work with parents using: 
Opportunities to work with pupils in school. 
Local hubs
Parent workshops
Practical courses to support positive aspirations.
	Levels of parental engagement are consistently associated with improved academic outcomes. Practical approaches, such as supporting shared book reading, or tailoring positive communications about learning, can prove actionable for schools. Supporting resources:
· The EEF Toolkit has a strand on parental engagement.
· The EEF guidance report on ‘Working with Parents to Support Children’s Learning’ offers practical approaches and insights for communicating and supporting parents.
	4



Total budgeted cost: £ 185,000
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes 2022 - 2023
This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year. 
	Challenge 1: Pupils working well-below that of their peers, in all areas on entry to school.  This is evident in monitoring throughout EYFS
By the end of KS2 disadvantaged pupils make better than expected progress from their starting points

	Year 6 
2022-23
	Non D 
Progress
14 pupils
	Disad
Progress
16 
pupils
	Cohort 
Progress
30 pupils

	Reading 
	0.1
	-2.9
	-1.5

	Maths
	1.7
	0.3
	0.9

	Writing 
	-1.8
	-4.1
	-3.0



Commentary :The data shows that this remains the biggest challenge for the school in supporting the most disadvantaged pupils in making better than expected progress and attaining in line with their peers. Most significantly the progress in reading and writing is lower than in maths. As a result of in year monitoring the school has revised its approach to reading through the introduction of guided reading alongside individual reading. The school also has developed a word aware approach and a consistent sequence of learning for writing. These approaches will be embedded in the next year and the impact should be evidenced in outcomes. 


	Challenge 2: Impoverished speech and language development is evident through discussions with pupils and observations of their spoken language and vocabulary
Success Criteria:
Gaps in speech and language development are identified early and addressed effectively
Starting Point 2022-23
	 
	Sept 22 
	July 23 

	R 
	 
	 

	Blank L1 
	11% (1) 
	 

	Blank L2 
	89% (8) 
	11% (1) 

	Blank L3 
	 
	78% (7) 

	Blank L4 
	 
	11% (1) 

	N 
	 
	 

	Extremely Low 
	2 (15%) 
	 

	Moderately Low 
	3 (23%) 
	1 (8%) 

	Average 
	8 (62%) 
	11 (85%) 

	Moderately High 
	 
	1 (8%) 

	Extremely High 
	 
	 

	
	
	




	
Commentary: The systematic interventions which took place throughout the year can be seen to have had considerable impact in supporting the progress in speech, language and communication within the EYFS. This was noted by the Speech and language therapist who conducted the baseline and final assessments. In addition the development of the word aware strategies throughout all cohorts and the focus on speech and communication is beginning to have an impact upon the understanding and skills of pupils around vocabulary. This work will continue to be embedded  for the period of the current strategy. 

Challenge 3: Attendance.  Pre-Covid our annual attendance struggled to be in line with national averages.
Success Criteria:
Work closely with identified families to improve attendance to be at least in line with similar schools. For number of persistent absentee to be reduced
Group Analysis by Vulnerability
	Period:
	04/09/2022 AM to 22/07/2023 PM


 
	Whole School
	
	
	Percentages


 
	
	Pupils in group
	Attendances
	Authorised Absences
	Unauthorised
 Absences
	Late 
Before
	Late After

	Pupil Premium
	111
	92.22
	6.70
	1.08
	3.44
	0.25

	Not Pupil Premium
	138
	94.17
	5.14
	0.69
	2.44
	0.13


 
Comment: 
Pre Covid the attendance for the school was below and not inline with national averages for the whole school. This was especially true of disadvantaged pupils. However, with a consistent and more rigorous approach to attendance management and a revision of policies and procedures  there is an improvement in attendance rates and a reduction in persistent absenteeism. Although the Pupil Premium group is below non pupil premium in all areas the gap has closed. This remains a challenge for the school to reduce the gap fully. 


	Challenge 4: Complex family difficulties which impact on emotional and social well-being.  In the 2022-23 academic year we helped the families of  118 children with emotional, practical or other support above and beyond our normal practice.
Success Criteria: Pupils know that the school is a safe place with emotionally available adults who will ensure that are supported.
Comment:
Our provision and offer to support the emotional and social wellbeing has been acknowledged by external advisers as being very comprehensive. The school has also been praised for the swift turn around of specific cases into positive experiences for the family by the virtual school.  The range of opportunities and provision on offer has supported pupils and their families on both a structured and ad hoc basis. As a result our pupils are able to self-regulate with increased ease, have improved attendance, and are able to articulate their struggles with increased confidence and as a result reduce barriers to learning. The number of children needing support on an ad hoc/ emergency basis has reduced as pupils and families are clear about the structures and systems in place to support them. 

	Challenge 5: Narrow range of experiences.  Poverty impacts on the ability of families to provide activities and experiences that are easily available to others.
Success Criteria: Increase involvement with the experiences offered
Comment: All pupils have equal access to a range of opportunities from residential to school trips, learning, musical instruments and accessing technological devices. In addition pupils have regular access to peaceful play, forest schools, gardening clubs, sports clubs, play therapy in school and a range of support from resources outside of school. This has a positive impact upon the well being and experiences of all pupils. 




Pupil premium strategy outcomes 2023 - 2024
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Challenge 1: Pupils working well-below that of their peers, in all areas on entry to school.  This is evident in monitoring throughout EYFS
NB: There is no KS1 baseline available to calculate primary progress measures for these years due to Covid-19 disruption.

	Year 6 
2023 - 24
	Non D 
Pupils meeting the expected standard 
15 Pupils
	Non D 
Average Scaled Score
15 pupils 
	Disad
Pupils meeting the expected standard 
16 Pupils
	Disad
Average Scaled Score
16 pupils
	Cohort 
Pupils meeting the expected standard 
31 Pupils
	Cohort 
Average Scaled Score 
31  pupils

	Reading 
	50%
	102
	53%
	101
	52%
	101

	Maths
	50%
	101
	53%
	101
	52%
	101

	Writing 
	50%
	
	47%
	
	48%
	

	R. W. M. Combined
	33%
	
	44%
	
	39%
	



Commentary : The data shows that overall attainment in reading and maths for disadvantaged children is at least in line with attainment for non-disadvantaged children. Average scaled scores for reading and maths are more or less in line with each other. Combined data for disadvantaged children is significantly better than non-disadvantaged. This data shows that the changes to how reading is taught and the implementation of a new guided reading structure has had a positive impact for our disadvantaged pupils. The data shows that disadvantaged children are not achieving as well in writing. Staff CPD on planning and teaching of writing has been prioritised for Autumn term 2024, including assessment of writing. This, alongside a more consistent approach to sequencing learning for writing should be embedded throughout the year and impact of this should be evidenced in outcomes by July 2025. 


	Challenge 2: Impoverished speech and language development is evident through discussions with pupils and observations of their spoken language and vocabulary
Success Criteria:
Gaps in speech and language development are identified early and addressed effectively
Starting Point 2022-23
	 
	Sept 22 
	July 23 
	July 24

	R 
	 
	 
	

	Blank L1 
	11% (1) 
	 
	

	Blank L2 
	89% (8) 
	11% (1) 
	47% (8)

	Blank L3 
	 
	78% (7) 
	47% (8)

	Blank L4 
	 
	11% (1) 
	

	
	
	
	NB: One child unable to access screening.

	N 
	 
	 
	

	Extremely Low 
	2 (15%) 
	 
	33% (2)

	Moderately Low 
	3 (23%) 
	1 (8%) 
	17% (1)

	Average 
	8 (62%) 
	11 (85%) 
	50% (3) 

	Moderately High 
	 
	1 (8%) 
	

	Extremely High 
	 
	 
	

	
	
	
	

	
	
	
	NB: Additional 4 disadvantaged child joined school in Sept 24 (Reception) and so there is no Nursery baseline data for them 




	
Commentary: Speech and Language interventions are continuing to have a positive impact to enable disadvantaged pupils to make good progress. The focus on speech, language and communication needs in Nursery and Reception and new strategies such as word aware are having a positive impact on the understanding and skills around vocabulary.     

Challenge 3: Attendance.  Pre-Covid our annual attendance struggled to be in line with national averages.
Success Criteria:
Work closely with identified families to improve attendance to be at least in line with similar schools. For number of persistent absentee to be reduced
Group Analysis by Vulnerability
	Period:
	[bookmark: _GoBack]Sept 2023 to July 2024


 
	Whole School
	
	
	Percentages


 
	
	Pupils in group
	Attendances
	Authorised Absences
	Unauthorised
 Absences
	Late 
Before
	Late After

	Pupil Premium
	106
	92.94
	5.31
	1.75
	2.57
	0.33

	Not Pupil Premium
	152
	94.05
	5.13
	0.82
	1.92
	0.07


 
Comment: 
Attendance, persistent absenteeism and punctuality has been a school wide issue. In addition to this, the data shows that, in all areas, disadvantaged children is still below non disadvantaged although there have been improvement across both groups. Attendance remains a school priority on our School Improvement Plan and there have been a number of new strategies implemented to address this including a more rigorous management approach, engagement with an EWO, further engagement with families and children as well as changes to our school life to further engage pupils. Current data for the Autumn term shows a good impact of these strategies and an improvement in attendance figures across school. 



	Challenge 4: Complex family difficulties which impact on emotional and social well-being.  In the 2023-24 academic year we helped the families of over 100 children with emotional, practical or other support above and beyond our normal practice.
Success Criteria: Pupils know that the school is a safe place with emotionally available adults who will ensure that are supported.
Comment:
Our provision and offer to support the emotional and social wellbeing has been acknowledged by external advisers as being very comprehensive. The school has also been praised for the swift turn around of specific cases into positive experiences for the family by the virtual school.  The range of opportunities and provision on offer has supported pupils and their families on both a structured and ad hoc basis. As a result our pupils are able to self-regulate with increased ease, have improved attendance, and are able to articulate their struggles with increased confidence and as a result reduce barriers to learning. The number of children needing support on an ad hoc/ emergency basis has reduced as pupils and families are clear about the structures and systems in place to support them. New families to the school have been well supported and transitioned well. The children have settled well into school and feel happy and safe. 

	Challenge 5: Narrow range of experiences.  Poverty impacts on the ability of families to provide activities and experiences that are easily available to others.
Success Criteria: Increase involvement with the experiences offered
Comment: All pupils have equal access to a range of opportunities from residential to school trips, learning, musical instruments and accessing technological devices. In addition pupils have regular access to peaceful play, forest schools, gardening clubs, sports clubs, play therapy in school and a range of support from resources outside of school. School life has a focus on widening experiences and knowledge of the wider world starting from EYFS. For example, we engage with INTU University who offer additional learning experiences for children around future careers. We also ensure children have opportunities to work across the school with different pupils (in their houses when we celebrated our house saints) or with different teachers (when each class travelled ‘around the world’ to learn about different countries). This has a positive impact upon the well-being and experiences of all pupils. 


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	n/a
	

	n/a
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A



Further information (optional)
	Ofsted (June 2021) commented positively on the provision we put in place to support the emotional health and well-being of our pupils.
“As a result of the pandemic, leaders greatly increased opportunities for pupils to talk about their feelings and worries. Pupils have benefited from lots of extra activities to help them with their mental health and well-being. For example, they really enjoyed talking about issues while in the outdoor learning environment, building dens and making food on a campfire.” 
Inspection report: St Boniface RC Primary School 9–10 June 2021
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